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INTRODUCTION 
STATEMENT OF PROBLEM 
THE PURPOSE OF THE STUDY: The purpose of this study is to 
develop a sourse unit which will provide an orientation program 
for eighth grade pupils. The homeroom is to the school what the 
home is to society. It is the unit around which many of the 
activities of the school are centered. In the homeroom, members 
wno ·have common interest meet in an informal an intimate rela -
tionship. Here the students should get guidance and training 
which always cannot be obtained from books and formal lessons. 
This homeroom period is the one time when both teacher and 
pupils are free to follow their own inclinations in planning the 
program for the hour. In many instances the period is dreaded 
and ultimately wasted, because of alack of knowledge of what to 
do with it. 
Educators agree that in the junior high school oppor- ·. 
tunities must be provided to help students develop character, 
understand citizenship, and increase interests, as an aid to 
sucessful living. 
In the orientation program for eighth grade classes, an 
attempt is made to bridge the gap between the elementary school 
and the junior high school by giving the child a better under-
standing Of the new and different surroundings to vvhich he 
must adapt himself. 
Through the social, moral, and ethical guidance planned 
for the eighth grade class, it is h oped to develop a standard 
of judgement, and a appreciation for good music, art, play and 
literature. Here too leisure time is planned so that it may be 
beneficial. 
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Together We Learn,is a guide for the student of a growing 
awareness of the wider social scene, and his place in society. 
Entering a new situation, whether one is a student enrolling in 
school or an adult entering a- new place of employment, often means 
a temporary period of insecurity. Unless some plan exists to 
help the individual meet the conditions and demands of the new 
environment serious problems of adjustment and personal unhappiness 
may result. The armed forces and industry spend much time and 
money on the induction of recruits or new employees; schools can 
afford to do no less. Learning is greatly affected by the feeling 
of "belonging". 
Entering a new school is often a confusing and bewildering 
experience. New students have many questions and personal concerns 
about their new educational environment. Common concern, particu-
larly for pupils who transfer from rural grade schools, center 
aroud such questions as these: Who are my teachers? \{hat are the 
rules and regulations of the school? To what room do I go? How 
will I get acquainted with the other pupils? What student activities 
can I join? 
Orientation serves two useful purposes: (l) It acquainted the 
new pupil with the school, and (2) it acquaints the school with the 
new pupil. Most emphasis is placed on the first purpose during the 
induction period, for the process of learning about each pupil's 
abilities, background, and other individual characteristics is a 
continuous process which has only its beginning in the orientation 
program. 
Enabling each new student to become acquainted with the school 
environment requires a planned approach, aimed to provide the essen-
tial information on such things as: 
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Physical plant and building facilities. 
Members of the staff, teachers and counselors. 
Rules and regulations of the school. 
School activities, club and recreational opportunities. 
Learning about the new students themselves is an intergral 
part of the orientation program. This is particularly true if a 
special orientation unit is planned in the home room. 
Orientation, whether it be with the pre-school child entering 
kindergarten, the elementary pupil transfering to junior high school, 
or the student moving from one junior high school, into another 
junior high school is an important guidance function. All members 
of the school staff, principal, counselor, teacher, homeroom sponsor, 
nurse, bus driver, and janitor, have a part to play in the proce~s. 
Justification: As a junior high school teacher, the writer 
~ppreciates the adjustment problem the eighth grade pupils must make 
to enlarging and expanding environment. The pupils are faced with 
new problems of personal relationship, new habits of self dependence, 
untangling personality difficulties in a new environment. They 
should be guided in wholesome group activities, and helped to develop 
good study habits. Pupils at this stage of development need to 
establish healthy attitudes toward their social environment. 
The group approach to the study of many aspects of life plan-
ning and adjustment has grown out of the recognition of ·the need for 
·i serving all pupils, not just the maladjusted. The obvious need for 
helping pupils to become oriented in the new school situations as 
they progress from one level to another is generally recognized, 
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but little is done. to help this situation in our system. 
Source and Scope: The school is increasing in size, and through -· 
TOGETHER WE LEARN, we hope to give insight into, some significant 
aspect of living. This unit furnishes opportunities for more than 
intellectual development of the child. It provides for social and 
emotional development through working and planning together. 
The school operates on a six-three plan; six years in elemen-
tary gra.des, three years of junior high school and three year s of 
senior high school. Students also came from other districts of the 
country. The program is planned to help bridge this gap from elemen-
tary schools to the junior high school, and to the high schools. 
This curriculum offering should aid the pupil to make a gradual adapta-
tion from.the more simple organized elementary content to the more 
specialization content of the senior high school. This unit presents 
an exploratory experience of educational, social guidance, civic 
training, and pup~l activitie? necessary to provide gradual t ransi-
tion from the old environment to the new. 
'I'IME AND PLACE OF UNIT: It is felt that the unit concerned 
with problems of adjustment could be used in the eighth grades prefer-
ably, because of the influx of new students each year from various 
schools. To have students gain most from any activity, it should 
be taught when the interest is high. This should be the beginning 
of the school year. The length of time alloted for group guidance 
and home room activities. 
Procedure: 
A. Logical analysis: 
To a developing, democratic school, the entrance of new students 
will presents a challange for the revelation and adjustment of the 
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school program to bring it in harmony with the growth needs of its 
new members. Orientation thus presents a mutual problem of adjust-
ment for the older and newer personnel of the school. 
1 
It is obvious that the responsibility of an 
educational institution for the education 
of new students, cannot be discharged adequ-
ately by the dispensing of information about 
the school as it once was. The realities 
are the adjustment problems of the school 
and its members who are in a process of be-
coming. A significant orientation program 
must enable its p&Tticipants to come to grips 
with these realities. 
Orientation Procedure: 
An orientation program should provide opportunity for school 
officials and older students to acquire knowledge about the new 
students, <:~s well as for the latter to acquire information about 
the school. It should also help the parents to become informed about 
the new environment. 
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Cumulative records from the previous school, 
informal questionnaires from the new students, 
and group discussion and interviews may also 
contribute to his purpose. 
Such information as it ·is secured should be checked continuously with 
school opportunities, organizations, and practices to insure a 
flexi ble environment that may stimulate growth instead of warping 
personalities. ftn adequate orientation program is an integral part 
of the whole guidance program, just as the latter is an integral 
functioning part of the entire school program. 
Gr oup guidance often paves the way to individual counseling. 
Students may receive great stimulation from group discussions. 
Therefore, as the problems are raised and points of view presented, 
if not satisfactorily concluded in group discussion, they impel the 
1 H. C. Jackson, "Orientation: Eight Steps in Elementary 
Junior ~Iigh Program, " pp. 348-350. Clearing House, Febuary 1947.1921 
2. Richar d Allen, Margret Bennett, Guidance Through Group 
Activities, pp. 145-155, Thirty Seventh Year Book of The Na tional 
Society for the study of Educ a tion, Part I, Bloomington, Illinois 
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student to seek private interviews. 
DEFINITION OF TERMS USED: 
Guidance, many authorities have had much to say as the meaning 
of guidance. Some feel that its interpretation should be as broad 
as educa tion is itself , while others go to the opposite extreme and 
restrict it to a very limited field. Some writers separate educa-
tional guidance from vocational guidance. 
1. 
2 
Koos divided guidance into adjustment and distribution, while 
Burton limits the scope of guidance to that of just vocational 
guiqance. All this leads to confusion and uncertainty. 
3 
This study 
accepted the term guidance as stated by Erickson. He conceives 
guidance as that body of services, organized specifically to help 
pupils solve their problems and improve their planning. This con-
cept is not extreme in either direction. It does not limit guid-
ance to but one phase, and neither does it become so broad as to 
include all education. 
COUNSELING: 
For the purpose of this study, the term counseling is used to 
mec:m ·that pro9ess whereby a pupil is helped to solve his problems 
and improve his planning. 
GROUP GUIDANCE: 
The term, group guidance is used in this report frequently, 
1 
using Erickson's definition for group guidance as "An instructional 
activity built around the problems and needs of the pupils." Many 
experiences of personal interest to pupils are effective only in a 
social situation. The main thought behind the program presented 
Publishing Co., 1938 
1. Leonard V. Kobs, Guidance in Secondary Schools, New York, 
MacMillan Co., 1932. pp. 18-19. . . . 
2. c. E. Burton, Organization and Adm1nistrat1on of Gu1dance 
Services New York, McGraw-Hill Book Co., Inc., 1947. pp. 2-25. 
3.' Clifford A • . Erickson, Group Guidance, Ronald Press, New 
York, 194 '6. P • 9. 
4. Erickson, op. Cit., P• 11. 
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was that group is a powerful force in determining individual attitude , 
habits, opinions and judgements. Group guidance aims not at the 
group, but at the individual, in relation to the group. 
The term orientation in this paper is restricted to adjustment 
in a new school. 
ORIENTATION: 
Like all other aspects of education, guidance is a process, 
not an event. An adequate orientation service is an integral part 
of the whole guidance program. Our concept 9f personality develop-
ment is a continuous interaction between a growing individual and 
his ever changing environment. In any new environment, a pupil 
faces many perplexing choices, and adjustments, that if adequately 
made, may cause happiness and prevent many causes of unsatisfactory 
growth. The new experience may present a challenge for the reorg an-
zation of his life pattern. 
DEVELOPMENT AND NATURE OF PUPIL DIFFICULTIES: 
During the pre-school and elementary school periods, the 
child has been adjusting to a constantly enlarging environment. His 
transition from home to school has brought new problems of personal 
relationship and adjustments, new habits of self-dependence, and 
adaptation are required. The complex personality problems of child-
ren during this period of adjustments may be solved by observing 
the reaction of the individual child. 
The child has been influenced in his personal and social develop-
ment by the home, by the school and his associates. Poor adjustments 
in any of these fields complicate the period of adolescence. 
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IMPORTANCE OF PRE7:-_SCHOOL AND ELEHENTARY SCHOOL ADJUSTHENT: 
Frequently maladjustments which have become apparent in the 
junior or senior high school levels have originated during pre-
school years. The effectiveness of the work of the secondary 
school is thus largely conditioned by the personal ad jus tments which 
the pupil .has learned to make during the earlier period. Person-
1 
ality is defined by Brook's as, 
The individual 's integration of instinctive 
emotional and habit reaction system, together 
with his merely physical differenting charac-
teristics. 
The term ad j ustment may include two related concepts, the inner ad-
justments or mental and emotional health of the individual and the 
outer ad justment, or harmony between the needs or demands of his 
environment. It is the responsibility of the school to assist the 
child in making a mutual adjustment, by a iding him :to adapt himself 
to his surroundings, and a t the same time modify it demands t o meet 
his capabilities. 
RESPONSIBILITY OF THE .JUNIOR HIGH SCHOOL: 
The function of the junior high school is to continue the 
development of the fundamental skills and knowledge initiated in 
the elementary school , and to provide opportunity for explor-ation 
in fields and activities through a broadened curriculum. I t is 
necessary to adjust the materials of instruction to pupils needs 
and interest , by offering an enriched subject field, and by develop-
ing related activities . 
There are certain inherent problems encountered by the pupil 
in -his transition from the elementary school into the new experiences . 
1. Fred Brooks, "Stimulating Parents' Interest in the School." 
Elementary School Journal,No. 46, 1946, pp. 323-325. 
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of junior high school. The children of different ages undergo pro-
gressive changes in process of personal development, education at 
different levels cannot be made uniform in its aims, procedures or 
organization. Therefore, it is essential that a careful study be 
made of the reactions of children to these new conditions, so as 
to disclose instances of maladjustments or inarticulation between 
the various units of the educational system. 
PURPOSES OF THE ORIENTATION: 
The purposes of the orientation is summarized in five statements 
by Bennett, 1 
1. To guide the student in becoming acquainted with the new school 
in order that he may adjust himself happily in the new environ-
ment, through participating effectively in its life and that 
he may utilize it opportunities for furthering his growth. 
To realize this good he must be alive in the history tradition, 
and purposes of the school's physical plant and facilities: he 
must know what services are available to him from various 
members of the faculty. He must understand the organization 
and activities of the student body. He must be aware of oppor~ 
tunity for worthwhile experience through the curricula snd 
extra-curricular offering. 
2. To guide the student in a reconsideration of his goals and 
~urposes in relationship to increased self-knowledge and 
perspective of new oppor tunities for a well balanced growth. 
Entrance into a new school environraent is a favorable time 
to take stock of one's personality resources, both assets 
and liabilities, developing trnds of interests work and play 
habits. Only by doing this can one plan intelligently as to 
the best use of bis opportunities. 
3. To guide the student toward a growing awareness of the wider 
social scene and his place therein. 
1 
Charles Horton Cooley, the sociologist, once wrote, "The 
central fact of all history is the gradual enlargement of 
social consciousness." This statement holds true for social 
growth. The guidance worker must see the whole individual 
in tota l environment . The student must orient himself to 
a larger social order. The school can play an attractive 
part in this process, helping the students not only to live 
effectively within the school, but also to interpret and inte-
grate his gradually widening out school experience. 
1. Margret Bennett-, The Orientation of Students in Educa-
tional I nstitutions, Thirty-Seventh Yearbook of National Associatio:n 
for the study of Education, Part I, Ch.,V: P. s. Publishing Co., 
Bloomington. · · 
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4. To contribute the development of incresed skill in self direc-
tion through improve skill in adjusting intelligently to the 
new environment and through experience in utilizing new oppor-
tunities. Facing and dealing with problems of adjustments in 
a new school are accelerated by reaching previous school life. 
5. To provide opportunities for school officials ( Administration 
guidance workers ) and other teachers to become better ac-
quainted with new students and more aware of their growth needs 
in order that the new school environment may be made more re-
sponsive to their needs. 
As stated before, orientation should be a mutual process of 
acquaintanceship and adjustment. Cumulative records from the pre-
vious school, informal questionnaires, tests, group discussions and 
and interviews may all contribute to better adjustment. I nformation 
secured should be checked continuously against school opportunities, 
organizations and practices to insure a flexible environment that 
will stimulate growth instead of warping personalities. 
Orientation is particularly needed in transition from home 
to kindergarten or elementary school. The child who has failed to 
achieve. satisfying status in the home may be fearful in his new 
environment. All children need guidance in exploring their new 
world. Entrance into high school is frequently associated with 
anxiety. Some of this anxiety can be allayed by discussions with 
their teachers or representative of the new school or by a visit 
to the new school itself to gain first-hand information. The 
problem implicit in the school environment is the transition from 
childhood to adulthood. Thoughful evaluation of the aims of pupils 
and intelligent planning of their school experiences is necessary 
to keep them in harmony. 
Tbe Sucessful adjustment of the child to his companions, 
1. Bennett, op. cit., Chapter IV. 
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to his school, to his home and his community , often deter-
mines his later adjustments to the more complex dema nds of' 
adult life. It is a responsibility of t he receiving school 
to diagnose systems of maladjustment arising during the 
transi t ion period of the child. Th ere should be a minimum 
of interpretat i on in the continuity life of the child, 
since the maladjusted child not only fails to gain all that 
t h e school has to offer, but also f ails to contribute his 
f a ir s hare towar d the development of school activi t ies and 
morals. 
1 Moore describes the f a ilures of high school as it 
is organized today by misguided progr ams already outmoded. 
The so-c alled homeroom functions between fifteen and eighty 
minutes a day depending on the school, the ba l ance of a 
day is spent with a variety of teRchers. Results: No child 
really knows his teachers, nor is he fully understood by t hem. 
1 
Smith' says, 
The elementary school must offer sufficient 
training in the fundamEntal subjects so that 
the student will progress satisfactorily with 
his high school work. 
The student should receive exploratory training in 
electives without loss of t he homeroom functions. He must be 
instilled with a. de s ire to . cont inue his education as far as 
practic al. He must be presented to t he high school in a. 
condi t ion of proper attitude for continuation of the schooling, 
t ha t is, he must be socia lly adaptable to the high school. 
2 
Smith's specific Program: 
Eighth gra de senior elementary pro~ c., r am. 
1. Annie E. Moore, Every Child and Books Mer il c 1 ' New York , Bobbs-r ompany, ~ 40, p. 174. 
2 . C. M. Smith, A Guide To Guidanc e , Prentice-Hall, I 
19 42. pp . 52 -53. nc., 
1. 
2 . 
3. 
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All students spend a minimum of ~ day in the 
h omeroom with a single t eacher. 
Forty minutes elective period is introduced 
in the sixth gr a de, a fter careful counseling. 
Two, forty minute elective periods are offered 
sixt h gra de, after c areful counseling. 
4. Homeroom is g iven, but it is kept at a minimum. 
5. Forty minutes of physic a l education and heal t h 
are g iven each student. 
ROOM ENVIRONMENT: 
Boy s and girls need to live in a clima te which makes 
t hem feel wanted and secure, in which they c a n h a ve feeling of 
p ersonnel worth and value. They nee d to live in friend l y , 
p lea s a nt and attractive surrounding s. The teacher with his 
p erson Bli t y must . provide t h e a t mosphere. The follov1 i ng teach er 
quali t i e s may mak e t he room e nvir onment mor e e f fective. 
1. Genuine liking for boys r;nd g irls. 
2 . Underst a nding the need s of y outh. 
3. Consi deration and respect for t he pupil as a n 
individua l • 
. 4. Enthusiastic in wor k with the group. 
5. Appreciation of potentialities of t he pupil. 
6 . A sense of humor to . releive tense si t uations. 
The physical environment of t he room is another part of 
the total. It is sugge s ted that committees be f ormed in t he 
h omeroom '!J!rhose duties would be to provide attrac t ive disp l ays, 
f lo.,.,ers, p ictures and objects, a rrang e a ppropriate mB terial 
t o b e u sed b y the group. 
1. I b id. p. 63 . 
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GETTING ACQUAINTED: 
Getting acqua inted with boys and girls is the basic 
fe a ture in guidance. The boys a nd girls should feel that they 
know the teacher and each other, while the teP-cher should know 
and try to' understand each individual in the class. 
To satisfy this need, a record folder is kept for 
each boy and g irl in the homeroom. This folder remains in the 
homeroom, and information in the follo~ ing areas will be 
accumulated: 
1. Home and family life. 
2 . Health 
3. Personality and emotional life. 
4. Social adjustment 
5. Past school history 
6. Abilities, talents and interest. 
Another suggested method for obtaining information 
will be writing of autobiographies. Care should be taken to 
emphasize the need for sincerity and honesty in telling about 
themselves. 
PLANNING ACTIVITIES: 
1 
This study is based on pupil-initiated 
projects adhered to the idea of Strang 
and Wright. One method to obtain 
pupil initiated project is that of or-
ganizing "gripe sessions." 
Many grievances were brought into the open and c l'l n be dispelled 
through the discussion of the facts of the case. 
e I NDIVIDUAL COUNSELING: 
Integrating group guidance activites with individual 
counseling is the basic aim in this program. Time can be taken 
1. Barbara H. Wright, Practical Handbook for Group Guid-
ance, Chicago, Science Research Associates, 1948. p. 215. Ruth 
'S"trang, Pupil Personnel and Guida nce,New York, 'l'he MacMi llan 
Company, 1940. pp. 3-25 
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at the beginning of the yee.r for private counseling or confer-
ences with each new student in order to become better acquainted. 
Later interveiws can be planned a s the nee d becomes evident. 
THE CONFERENCE HOUR: 1 
The following suggestions by Wright will be used in this 
study as ba sic principles regarding interveiwing and counseling, 
s s part of the orientation program. 
1. Be their friend 
2 . Let them know what an advisor can do for them. 
3. Seek out those who need help. 
4. Look for problems in areas of adolescent growth. 
5. Show no shock, no matter wha t the problem is they 
want t o talk about. 
6. Let them talk it out. 
7. Let them formulate their own solutions with you as 
an aid; don't take over and give them the answer 
to problems. 
DELIMITATION OF THE UNIT: implies the reduction of the unit to 
more specific statements in order to definitely define the 
limits or the boundaries of the unit. By so.· doing the teacher 
may avoid using materials not directly related to the unit it-
self. The delimitation is solely for use by the teacher, it 
may be arranged in any order convenient for him. 
I NC IDENTAL AND INDIRECT LEARNING PRODUCTS: represents speculation 
on part of the teacher which may result from the study of the 
unit even thoug}l it is not one of the objectives. It is a part 
of the teacher's job to name possible attit udes, ide FJ ls, qr 
a ppreciations that may result from the study. 
1. Barbara H. Wright, Ibid., pp. 158-164. 
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CHAPTER I 
CHARACTERISTIC OF UNIT 
There are many criteria for the appraisal of units of 
learning. Criteria frequently mentioned in many sources were 
selected for use in evaluating the unit developed for this 
service paper. 
1 
To insure the unit contributions to the total 
development of the child, the desired outcomes 
must be broad. Experiences must be so pla nned 
as to lead to qualities which we want in good 
citizens. There should be evidence of growth 
in good habits, attitudes, and appreciations, 
and provide for social adjustment. 
2 
Hopkins says, 
The unit should build new meaning s, and redefine 
old ones. 
The unit should be difficult enough to challenge the 
child, yet simple enough to be completed with satisfaction. 
The broad outcomes seek to take care of t he individua l differ-
ences found in the classroom. 
'l'he unit must offer opportunity for e e.ch indi vid-
u Pl to use and ever .varieties of learning experiences, 
and must have some dominating properties to chara-
terize it as a whole and give it a n ame. 
3 
Lee a n d Lee write, 
11A unit consists of purposeful ( to the learner) 
rela ted activities so developed as to gi~e . 
insight into, and incresed control of, signifi-
cant aspect of living; and to provide oppor-
tunity for the socialization of pupils. 
There is no i mplication in this paper that subject matter is 
to be done away wi t h, for insight or increased control cannot 
1. Ruth G. Strickland, How to build a Unit of Work, ( Wash 
ington, D. c., u. s. Office of Education, 1946), Bulletin, No.5, 
pp. 1-2. 
2 . 
1941, pp. 
3. 
New York, 
Thomas Hopkins, Interactions, Boston, D. c. Heath Co., 
49 0-491. 
J. M. Lee and D. A. Lee, 
Appleton-Century-Crofts, 
The ,Child and His Curriculum, 
Inc., 1950, pp . 222-224 
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often socialization has been neglected in the attempt to further 
learning. 
How Can the teacher judge significance? 
1. Does the unit develop an -important understanding 
concept. 
2. Will the unit increase the child's understanding 
of areas of living, social function, problems of 
life, a.nd the like? 
3. Will the unit contribute t o the child's personnel 
and emotional development? 
Today most educators think the terms of life lik e subject matter; 
selected from actual life situation whenever possible. 
2 
A unit of work is a phase which is used to refer to 
the most popular method of organizing · learning exper-
iences. 
3 
Burton states, 
That one s hould be able to cite evidence, that t h e 
unit is based upon a purpose which arose out of the 
on-going life of the learner. 
The primary va lue of the unit is that it furnishes opportunities 
for more intellectual deve lopment of the child. It provides for 
social and emotional development through working and planning 
t ogether. The unit represents the teachers goal stated in 
terms of pupil outcomes, changes made in the pupils concept, skill 
and appreciations as the result of the study of the unit. 
A unit should provide cont inui ty in the development of t he 
c hild• It should grow out of his past experiences and into h is 
present, leading him on to new and wider experi ences. Lee and 
4 
Lee describ es this as, 
A uni t should provide continuity in the develop-
ment of the child. Too often unit have been 
selected without any relations to what has gone 
1 • Ib 1 d • , p • 3 • 
2 . William H, Burton, Guidance of Learning Activities, 
New York, Appleton-Century-Crofts, Inc., 1944 , pp. 247-248 
3. Ibid., p. 247 
4. Lee and Lee, op.cit. p. 22 4 
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on before or what will come after. 
In many systems there seem to -be no apparent plans for 
growth in understanding; there appears to be no provisions for 
sequence of experiences. The incidental learning and indirect 
product to be gained from the unit should be anticipated and 
1 
stated. Mossman asks: 
Have the probable indirect and incidental 
learning products in the form primarily of 
ideals, attitudes and appreciation to be 
achieved by the pupils when working on a 
unit been anticipated so far as pssible 
listed? 
Evaluation: The problem of evaluation is closely tied 
to the purposes and experiences of the unit. The evaluation 
should be made in terms, has the most worthwhile outcome been the 
2 
center of the unit? Burton states, in regard to his particular 
criterion, 
Does the unit represent an advance in some 
concept or skill (or combination of both) 
which is neither (1) so slight to be trival, 
nor (2) so great as to lead to vagueness or 
uncertainty on the part of either t l1e teacher 
or pupil? Does the unit represent an advance 
in some concept or skill distinctly recogniza-
able with reasonable objective by present 
methods of controlled observation or testing? 
There should be some means as a results of studying the 
unit, of measuring the knowledge, skills, a.tti tudes, a.nd apprecia-
tion acquired. This could be in the form of an objective test, 
as subjective test, a rating scale for teachers and students, or 
any other device used to rate students. 
1. Lois C. Hassman, The Activity Concept, New York, The 
MacMillan Company, 1938, pp. 54-55. 
2. William H. Burton, The Guide of Learning Activities, 
New York, Appleton-CenturT~Crof~, Inc., Chapter. 10. 
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CHAPTER II 
UNIT ORGANIZATION OF TOGETHER WE LEARN 
\{hen a student enters a new school for the first time he 
f a ces a crisis. He anticipa tes coming into a different school 
and facing his new and wonderful opportunities, but at the same 
time he maybe appalled by its newness, its bigness, and its 
strangeness. He is a lost mariner on an unknown shore. 1 And 1 the 
\ 
first weeks are the most important weeks he will spend in any 
school. During these weeks attitudes are formed and reactions 
~ 
are set up that will color his entire stay in it. Consequently, 
any time and attention given to the all important job of making 
him feel at home, easily, quickly , and naturally will be time 
well invested. 
Some of the devises which will hast en this assimilation are 
suggested in this uni t , Together We Learn. 
SKILLS, HABITS and ATTITUDES TO BE DEVELOPED: 
1. The recognition of social implication, and responsibilities 
of individual and group behavior in its contribution to the 
group. 
2. Learning together is defined in this unit as the ability to 
assist in the formation of standa~ds for group behavior, and 
to abide readily by them. 
3. The ability to use with greater regard for social relation-
ships with others. 
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4. The ability to participate actively and with increasing 
discrimination in determining group enterprise and standards 
of behavior. 
5. The respect for sincere differences of opinions of others. 
6. The ability to enrich his life and establish a social basis 
of living by expressing his ideas through a variety of media. 
7. The ability to play and work with others. 
8. The recognition and the admiration of fine qualities in others •• 
9. The spirit of fairness in work and play. 
10. The power of self direction. 
1±. The ability to use freedom with greater regard for his social 
relationship with others. 
12. The insight into problems of social relationship. 
13. The awareness of his problems of social relationships. 
14. Aid with policy making 1n group discussion, assist and encourage 
leader. 
15. To have the "We" feeling prevelant, interest keen before leader 
entered and during his absence. 
16. Friendliness continued during work; individuality of behavior 
marked; individual needs respected. 
17. The respect for the property rights of others. 
18. The growth in desirable independence of self. 
19. The ability to direct his own behavior intelligently. 
20. The ability to abide by democratically determined authority, 
~ and understanding of the privilege and responsibility of the 
democratic way of life. 
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21. The appreciation of the security gained through social 
cooperation, rather than independant individual action. 
Probable Indirect and Incidental Learning Products: _ J.. _, 
1. An attitude of sharing knowledge gained. 
'e 2. An appreciation of the fact that intelligent planning 
" 
requires knowledge of one's abilities, intelligence, 
aptitudes, and personality traits as well as one's interest. 
3. An appreciation of many varied ways and means of getting 
information. 
4. A realization of the fact that new interest can be developed, 
and old ones expanded continuously throughout life. 
5. The development of democratic ideals and procedure. 
6. Develop in youth the ability to recognize and demand good 
leadership in their activities. 
7 • . Encourage others especially the non-participants or with-
drawn members. 
8. To demonstrate agreement and acceptance of others. 
9. To give suggestions when he is able. 
10. To share his own experience and information in objective .. ~ 
manner. 
11. Strive to maintain the group discussion and problem solving 
within the area of the problem. 
12. Purposes action to meet the problems of the group. 
13. Strive· to clearly define grOUi problems and the status of 
the group action. 
14. Seek to arbitrate the difference in the opinions of diverse 
members. 
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ACTIVITIES FOR THE UNIT 
A. INTRODUCTORY 
With the advent of departmentalization and mass instruction 
in public schools a serious loss in the dedirable pupil teacher 
relationship occurred. It is the place of the homeroom to repair 
this loss. The entrance of new pupils into the school and the 
elevation of the seventh grades demands a sysmatic treatment of 
orientation procedure on the part of the home room teacher. 
ORGANIZATION OF HOME ROOM 
Suggested Activities: 
I. Plan a "get acquainted game~ In our school system most 
of the pupils in the eighth grade are strangers. One of 
their first interests~ is to know their classmates. 
Slips of paper on which the children have written their 
names may be collected and again distributed among the 
pupils. Eacij child reads aloud the name on the slip 
which he holds. The one whose name has been called stands 
and tells the nam~ of the elementary from which he came 
and some other information about himself. After all the 
pupils have been introduced one child stands and call 
names of other children at his table. This is repeated 
until one person at each table has been successful in 
correctly calling the names of his classmates. 
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II. Lead a class discussion, using such questions as 
the following: 
a. Why do we have a homeroom in the eighth grade? 
b. · Why is it called a "homeroom"? 
c. What can we do to make it a real "home" to its 
d. 
e. 
f. 
g. 
members? 
Why should the homeroom be organized? 
In an election of class of~icers, should you 
vote for a candidate because he lives on your 
block, because he is a good friend of yours, or 
because you have been asked to vote for him? 
What do you think some good reasons for the 
choice of a candidate for a homeroom office? 
Should you cast your vote for the most capa-
able pupil, or for the one who is the most 
popular? 
III. Hold an election of class officers. Because the 
pupils at this time cannot be well acquainted with 
their classmates, it will be wise to hold another 
election later in the term. Before the nominations 
are made, the duties of each office and the desir-
able qualifications of the officers should be 
thoroughly understood by the class. Discuss the 
following: 
a. President 
b. Vice President 
1. Duties: The president . presides at all 
formal meeting of the class. The vice 
president assumes control of the meet-
ing in the absence of the president. 
c. Secretary 
l. Duties: The secretary records the minutes 
of the previous meeting: reads the 
announcements; handles all correspondence 
and communications for the class; reports 
interesting homeroom activities to the 
school newspaper, and gives a report of the 
program to the principal. 
d. Chaplain 
1. Duties: This office may be filled by one 
whose duty is to take charge of morn-
ing devotionals, or to arrange fnr differ ent 
members of the class to take chal"ge. 
2. Qualification: List on the blackboard qualifi-
cation that the pupils think are desiramle, 
use these as a guide during the election. 
IV. Appoint Committees: If pupils are given definite 
responsibility in the home room, they will be more 
interested in the success of the entire organiza~ 
tion. As far as possible, each pupil will be made 
to feel that he is useful amd necessary. 
a. A special meeting of the committees so that 
the duties of each committee chairman may 
be explained in detail. 
1. Program Committee 
2. Attendance Committee 
3. Citizenship Committee 
4. Housekeeping Committee 
V. The teacher will explain to the pupils the purpose and 
the construction of the work-scrapbooks. They will 
enter in their books the name of the class officers 
and committee members and the duties of each. 
RULES AND REGULATIONS OF THE SCHOOL 
' ' 
Suggested Activities: 
I. Discuss the necessity of having definite school rules 
and the responsibility of the pupils in obeying them. 
The approach to this lesson may be made through ques-
tions similar to the following: 
a. Why should the rules.:; of our school actually 
be studied in the homeroom? 
b. Why is it advisable that certain traffi~: rules 
enforced in a school where all classes change 
every period? 
c. Why should all pupils be thoroughly familiar 
with fire drill regulations of their school? 
d. Name all the situations which you think calls 
for some specifi_c,:: regulations which should be 
understood and respected by each pupil of the 
school? 
e. What school regulations do you think are most 
frequently broken? Can you suggest ways of 
remedying this situation? 
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f. What are some of the things you might do when 
you see a student break a school regulation? 
Which of these alternatives do you think best? 
II. The teacher will explain to the class the chief rules 
and regulations of the school. 
a. Daily Program 
b. Absence 
c. Tardiness 
d. Permission to leave school early. 
e. Traffic regulation. 
f. Fire drill regulations. 
g. Library 
h. Report Cards. 
i. Telephone 
j. Smoking 
IV. After the material in this lesson has been discussed, 
studied, and entered in the work scrapbooks, it may 
be reviewed in this -:o. manner. Give each child a slip 
of paper on which is written a question regarding 
the proper procedure in certain situation. One child 
will read and answer his question. He may then choose 
the next one to answer the inquiry on his slip, and 
so on around the class. 
V. The school does not have a hand book, the teacher will 
have to direct the pupils in their study of the rules 
of the school. The teach will be prepared to give all 
specific regulations of the school in such form as 
they may be entered in the pupils work scrap book. 
VI. When each child has answered a question, the class may 
be given an opportunity to ask anything regarding the 
rules and regulations which may not quite clear to 
them. 
Any child that has a question to ask, may write it on 
a slip of paper and pass it to the teacher. . The ques-
tion may be read aloud, if no pupil can answer it, 
then the teacher will furnish the information requested. 
ORGANIZATION OF THE SCHOOL 
SUGGESTED ACTIVITIES: 
I. The teacher will explain to the group the plan and 
the purpose of various organizations of the school. 
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The student counsil, salety counsil, the Four H. 
Club, The Future Home Workers of America. 
II. A description of a typical counsil meeting may be 
given by the teacher. 
III. New pupils are usually interested in the safety 
counsil, and its duties. 
The safety Counsil: 
The purpose of this organization is to work toward 
greater safety throughout the buildings, at home, 
and to and from school. 
IV. The teacher will explain to the group the importance 
of the use of one's leisure time .and the Talue of \ / 
school clubs in breading interest, developing hobbies,/ 
and supplementing the regular school work. The 
names of all the clubs offered in school and their 
aims and activities will be explained to the . pupils,;. 
v. A list of all clubs offered in the school will be 
placed on the blackboard. Then each ellild may be )
1
/. 
asked to write on a slip of paper the name of his \ 
hobby or the out of school activity which occupies 
most of his time. The teacher will then read aloud 
which of the clubs will best suit the needs of the 
particular pupil. 
VI. The teacher should take this occasion to emphasize 
the importance of -- the pupils' respecting the 
authority of the officers whom they have elected. 
The following questions may be used for discussion: 
a. Why is the safety counsil necessary? 
b. What is the purpose of the Four H. Club? 
c. What are some qualifications necessary for 
membership? 
d. Why should all of us respect the authority 
of student officers? 
e. What type of person do you think should be 
selected to take part in student govern-
ment? 
f. In what annual event does the Glee club take 
part? 
g. What qualities should be possessed by a 
student who belongs to the Dramatic Club? 
The journalism Club? The Four H. Club? The 
Future Home Workers of America? 
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h. Is the training which one receives in his 
school clubs of any value to him outside of 
school? 
VII. The students will be allowed to make entries 
in their work scrap-books. 
PUPILS REFERENCES: 
Blackburn, Laura, Our High School Clubs, The MacMillan 
Company, New York, 1928. 
McKown, Harry c., Extra-Curricu1ar Activities,The Mac-
Millan Company, New York, 1937, Chapters 4, 6. 
I. Hobbies and school clubs: 
a. Suggestions for student discussion. 
1. 'Why do we have clubs in our school? 
'Why is ·-it desirable to have many 
different clubs? · 
2. Which of our school clubs are the 
following? 
Entertainment 
Development of special abilities: 
Ima,ination, creative ability 
Development of skills: of hand, 
voice, body. 
Improvement of knowledge and other 
purposes. 
3. How can the school help you to develop 
YOUr hobby? 
What is your hobby? ./ 
Do you have more than one hobby? 
Can you give an exhibition of your 
hobby some day? 
If you have no hobby do you wish 
the class to give you suggestion? 
II. Suggested Activities: 
a~ Write on a slip of paper your name and class, 
the school which interest you most, ( You 
may name from one to five if you wish) your 
hobby, then indicate whether you wish the 
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class to give you suggestion about 
developing your hobbies. 
SUGGESTED ACTIVITIES: OUR SCHOOL BUILDING 
A week in advance the pupils should be asked to make as 
many observations as possible about the school building. They 
should be told to note all specia~ features or the building, the 
building materials used~ the interior decorations, the equipment 
of various department, the floor plan, the number and locations 
of the rooms, etc. Each child will be told to ask some member 
of his family to place an estimate on the cost of the building 
and the site. The teacher will call for a report on all ob~erva­
tions and estimates, before giving to the elass such facts as 
suggested in this lesson. 
The children will be told that careful observation which 
they are to make during the week preceeding this program will 
help them in a game which they ar.e to play during the homeroom 
period. They may make inquiry of teachers and older pupils on 
such questions as the ones listed below. Each pupil should 
bring to the homeroom three cards on each of which he has written 
one such question together with the correct answer. 
A designated a~ber of the class may start the game by 
reading one of his questions and choosing another member, from 
those who volunteer, to answer it. If the first person called 
upon answers the question correctly, the card is given him. If~ 
however, the question is not answered correctly after trails 
have been made by three persons, then the card is kept by the 
qestioner and a question i~ read from the second card. The 
person who gives a correct answer become the next questioner. 
lhe same question may be used a number of times. The pupi+ with 
r 
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the greatest number of cards at the end of the game is the winner. 
Sample Questions: 
1. When was the building erected? 
2. How many pupils will the building accommodate? 
3. How many class rooms are there? 
4. How many teachers are there in the school? 
5. Where is the principal's office? '/ 
6. How many shop rooms are there in the building? 
7. What is the seating capacity of the auditorium? 
The teacher will discuss with the class the beauty, the useful-
ness, and the actual value of the building. The teacher will impress 
upon them the fact that their fathers paid for the building through 
taxes, and must also pay for the repairs when the building is 
damaged. 
This should lead into a discussion of the care of public pro-
perty. The teacher will try to direct the conversation in such a 
manner that most of the ideas will come from the children themselves. 
Interesting information about the building and the grounds 
may be placed in the work scrapbooks. 
CARE OF PERSONAL PROPERTY 
Suggested Activities: 
I. A different quotation may be place on the board each day 
preceeding this 'program. At the home room period the 
meaning of these quotations may be discussed. Examples: 
A. "The better we dress, the better we feel." 
--Unknown 
B. "Neither a borrower nor a lender be; 
for loan oft loses both itself and friend." 
--Shakespeare 
29 
C. "Beware of borrowing; it bringeth care by 
night and disgrace by day." --Benjamin 
Franklin 
D. "We should make the same use of books that 
a bee does of flowers; he gathers sweet 
from it but does not injure it." --Selected 
II. First the subject of proper use of one's own property 
will be developed. 
A. Members of the class may be asked to give voluntary 
confessions of instances when their own carelessness 
with personal property resulted in loss to them. 
B. Ask other members of the class to name ways in which 
may be practiced through the proper care of personal 
property. 
III. Next the subject of property rights may be developed, 
(of others). This may be done through discussion based 
on the following: 
A. You want other people to consider your property rights •• 
Don't they in turn have a right to expect the same 
consideration from you. 
B. Do you always remember to return all borrowed papers, 
pencils, etc., and return borrowed books in good 
condition. 
c. Is it wise to borrow articles from a desk or locker 
without first asking the owner? 
D. At the close of the school year teachers are held 
responsible for any equipment which have been 
destroyed or misplaced, do you think it is fair that 
the pupils should also share in this responsibility? 
E. Things on a teacher's desk are his personal property 
should pupils read papers or handle articles left 
there? 
F. Why should you neither borrow nor lend such personal 
articles as combs, hairpins, powder puffs, lipstick, 
etc.? 
G. Are boys and girl justified in thoughtlessly damaging 
property "just for fun" at such times as holloween? 
IV· Without previous warning, ask the children to take their 
books and supplies from their desk and look through them 
carefully in order to see how well they have treated their 
personal property. 
V. Sometime will be allowed for entires in the work-scrapbooks. 
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PUPIL REFERENCES: 
Burham, Helen A., The Boy and His Daily Living, J. B. 
Lippincott Company, Chicago, 1935, Chapter 6. 
Hunter, Lucretia P., The Girl Today, The Woman Tomorrow, 
Allyn and Bacon, Boston, 1938, Chapter 2. 
HISTORY OF THE SCHOOL 
Suggested Activities: 
I. As a setting for this program, the school motto may 
be written on the blackboard, the school colors 
displayed, and any available school trophies and 
medals exhibited. The program may be opened by sing-
ing the school song. 
II. Definite advance assignments should be made so that 
certain pupils may be responsible for learning some-
thing of ,history, the customs, and the traditions of 
the school paper, from library scrapbooks, and from 
members of the fa9~lty who have been in the school a 
number of years. Each pupil who is to appear on this 
part of the program will be given specific instruc-
tions for finding these facts so that the program 
will not ,be incomplete. 
III. 
The following topics are suggested for reports: 
A. History of the school. 
B. Growth of the school (Comparison of enrollment, 
number of teachers, number in graduating class, 
etc., for first year and current year). 
C. Territory included in school district. 
D. Honors which have been won by our school. 
E. Special annual events of the school. 
F. Annual awards ( medals, letters, numerals, and all 
merits and activity awards). 
The class wil~ enumerate and discuss the things the 
school should be proud of. 
IV. The class may name those things, both good and bad, 
which pupils may do to reflect their school in the 
community. 
V. Copies of former issues of the school newspaper are 
available, they may be brought to class and distri-
buted for individual reading. 
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VI. Pupils may place in their work scrap-books any 
pictures or clippings, of school songs, yells, 
school colors, mottoes, and interesting facts which 
may have been learned during this home room 
period. 
ELEMENTARY PRINCIPLES OF PARLI~ffiNTARY 
LAW 
Suggested Activities: 
I. The teacher will emphasize the meaning, use, and 
importance of parliamentary law. As the following 
terms appear in the study and the discussion of 
this lesson they will be carefully explained by 
the teacher: 
A. Parliamentary Law is recognized form of con-
ducting business meetings. It received its 
name from the order of business used in the 
English parliament. 
B. President Pro Tempore 
C. Minutes 
D. Obtaining the floor 
E. A motion 
F. Seconding motions 
G. Stating the question 
H. Withdrawal of a motion 
I. An amendment 
J. To table a motion 
K. Standing Committees 
L. Special Committees 
M. Old or unfinished business 
N. Gavel 
II. The class will discuss and study together the correct 
procedure for conducting a meeting. There are very 
few people who are not someti~e called upon tp pre-
side at a meeting, make a motion, or serve on a 
committee. All members of the class should be fami-
liar with the following points and will enter them 
in their work scrap-books. 
-32 
A. Proper order of business: 
1. Call to order 
2. Reading of minutes of previous meeting 
3. Report of treasure 
4. Report of Standing Committees 
5. Report of special Committees 
6. Old business 
7. New business 
8. Program 
9. Adjournment. 
III. By the time this program is presented the pupils should 
be more familiar with the characteristics of their class-
mates, with the qualifications necessary for leadership, 
and with proper procedure in organizing and running a 
home roo.m. - At this time it would be well to hold another 
election of class officers, the present president pre-
siding. The teacher will urge the pupils to carry on 
the election according to parliamentary law and encourage 
them to bring up new business discussion. This will 
furnish the needed practice in the principles just 
learned. From time they reach senior high school they 
may be perfectly at ease in formal meetings. 
PUPILS REFERENCE: 
Robert, General Henry M., Rules of Order, Scott, Foresman 
and Company, Chicago, 1915. 
Stern, Renee B., Clubs, Making and Management, Rand McNally 
and Company, Chicago, 1925, Chapter 3. 
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EFFECT OF ABSENCE AND TARDINESS 
Suggested Activities: 
I~. On the day of this homeroom program a list of the 
members who h ave perfect attendance anC. punctuality 
records for the term may be v~itten in colors on 
the blackboard. 
II. The class will be directed in a group discussion. The 
.teacher will try to draw all members into the discussion 
and, in so far as possible, allow the thoughts to come 
from them. The following topics are suggested for the 
teacher's use: 
A. The way in which absence affects the school work 
of the individual: 
1. Low grades and failure in school subjects 
2. Loss of interest 
3. Quality of dependability 
4. Develops habits of laziness and inattention 
B. The ways in which absence of individual affects 
the class: 
1. Retards entire progress of class 
2. Influence upon others 
3. Lowing of mora ls and the creating of undesirable 
attitudes in the cla ss. 
III. The members of the class will be asked to write 
on slips of paper cause and effect of their 
last absence or tardiness. The teacher will 
read the slips vd thout revealing the identity 
of t he writers. The group then may discuss ways 
of avoiding such cases of absence in the future. 
IV. Discuss with the class the effects of tardiness, 
using the following question: 
A. In what qualities do y ou think the habitu8. lly 
tardy person is l8.cking? ( Co-operation, 
dependability, etc.) 
B. In vvhat way does a pupil's tardiness take the 
tea chers time from the class. 
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c. In what ways does it disturb the class when 
a pupil walks in late? 
D. Estimate the loss of time to the class if 
three tardy pupils enter the room at differ-
ent times. 
E. How do you account for the fact that some 
members of the class are always on time 
and certain others are so often tardy. 
F. What do you think are the most common reason 
for tardiness? Recall some excuses you have 
offered for this offense. How g9od do you 
consider the following explanations for 
tardiness which are so frequently heard in the 
office: 
1. "I over slept." 
2. "I couldn't find my books." 
3. "I forgot my lunch money and had to return 
for it" 
4. "We had company last evening and got up 
late this morning" 
5. "My friend who walks to school with me was 
not ready and I had to wait for him" 
6. "I was in the.· puilding when the bell rang" 
7. "I had to stop in the office" 
8. "I had to. go to my locker" 
9. "I had to help with the housework before 
starting to school" 
10. "I had to run an errand for mother" 
11. " Our clock was slow" 
G. What do you think constitutes a valid excuse for 
absence or tardiness? 
H. Can the members of this homeroom offer some 
definite suggestions for reducing tardiness of 
the group? 
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USE OF THE LIBRARY 
Suggested Activities: 
I. This program may be given advance publicity by the use 
of the home · room bulletin board and blackboard and by 
posters emphasizing the importance of good books and the 
value of the library. If the teachers feel that the 
committees can function effectively, the program coiT~ittee 
may be called upon or the publicity committee to plan 
these displays. 
II. The teacher will explain to the class the advantage of 
a systematic arrangement whereby all books of a certain 
kind are kept together in the library. He will also 
explain the value of using figures and letters on the 
backs of books in order to make this arrangement poss-
ible. This lesson may be given in the library, or a 
floor plan of the library showing the -important items 
of equipment will be drawn on the blackboard. 
The following library terms will explained to the 
group: 
A. The card catalogue 
B. The class number 
c. Call number 
D. Fiction 
E. Biography 
F. Reference books 
G. The Readers' Guide 
III. One child will be asked to interview the school librarian 
or the public librarian. Other members of the class will 
prepare a list of questions in advance of what they would 
like to know about the library. 
IV. The pupils will be asked to formulate sqme rules for the 
proper care of books. Examples: 
A. Do not handle books with dirty hands. 
B. Do not use books for step ladders, or chairs. 
c. Do not lay a book face down. 
D. Keep books in their place, out of the reach of small 
children. 
e 
E. 
F. 
G. 
H. 
I. 
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Do not write or draw pictures in book. 
Do not cut out pictures or tear off pages. 
Be sure you put your name and address in your 
own books. 
Treat books belonging ,to the school as if they 
were your own. 
Do not expose books to rain and snow. 
, V. Add to the list below some things which you think a boy 
or girl should -not do in the school library. 
1. Walk heavily. 
2. Move chairs about. 
3. Slam doors. 
4. Drop books on table. 
5. Whisper. 
VI. ~upils may write in their work scrap-books the data 
concerning the classification of library books accord-
ing to th~ Dewy Decimal System. 
Student Reference: 
Bennett, Wilma, The student Library Assistant, The H. W. 
Company, New York, 1934. 
Eaton, M. T., A .. Hand Book of Library Usage, Houghton 
Hifflin Company, Boston, 1935. 
Scripture, Elizabeth, Find It Yourself, The H. w. Wilson 
Company, New York, 1933. 
HOW TO STUDY 
Suggested Activities: 
I. To start this lesson the teacher will ask several children 
to tell the class something of the conditions under which 
they study. Each one will be asked to mention the amount 
of time spent on home work; whether or not he has a 
regular time and place to study; the physical conditions, 
such as light, temperture of room, and type of desk; and 
any distractiQns, suchtas a radio1 family coriversa1tionlk ana noisy children. 0 her members or the cLass w1 l as 
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ways of improving condition that is not conducive to 
study. 
Attention will be called to the time that is wasted in 
effective study. A group discussion will be conducted, 
making the following suggestions for good habits of 
study. 
A. Have a definite time for study. 
B. Have a definite place for study. 
c. Have a special notebook in which to ke ep assignments 
for your studies. 
D. Before you settle down to work, see that your text-
books, notebooks, pencils and all other materials 
are at hand. 
E. Tackle the job immediately and try to let nothing 
interfere. 
F. Determine the way in which you get best results from 
your studying. 
G. Apply any new knowledge you have gained. 
H. Cultivate the habit of thoroughly mastering all work 
assigned to you day by day. 
I. When a report is assigned to you, do not wait until 
the last minute to start working on it. 
J. Learn to Use the dictionary when you study. 
K. Never be satisfied with just passing work. 
II. The teacher may take any textbook, open it to some 
chapter, and having the children following in their 
own books, will show them how to study a group of 
paragraphs. Emphasis will be placed on the importance 
of learning to look for main idea instead of reading 
aimlessly. 
III. The teacher may assist the pupils in making their work 
scrap-books a budget of time which will allow a definite 
part of each day for study. Occassionally during the 
week the teacher will remind the children of their budget 
and ask whether or not they are spending the alloted 
time in study. 
PUPILS REFERENCE: 
Pitkins, Walter B., How We Learn. McGraw-Hill Book 
Company, New York, 1939, Part I. 
1~hipple, Guy M., How to Study E.ffectjvel¥ , Public 
School Publishing Company, Bloominton, Illionois, 1937. 
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HEALTH 
Suggested Activities: 
I. During the week preceeding this program, health 
posters and clippings should be posted on the bul-
letin board. A different health quotation may 
be written in colors on the blackboard each morn-
ing. The following are given as suggestions: 
A. "Civilization begins with soap" 
Galveston Time (1) 
B. "There are two kinds of dirty nails that are 
dangerous, those in old -boards, and those ·on 
dirty fingers." Walter F. Cobb. 
c. "I would rather put a dirty fork in my mouth 
three time a day than to have thirty-two 
dirty teeth in it at all the time" Mary S. 
Haviland. 
D. "Good health and good sense are two of life's 
greatest blessing." Publicus. 
E. "For health, eat less, chew more; ride less, 
walk more; go less, sleep more; scold less, 
laugh more." 
II. Lead the class in the importance of good health. 
The discussion may be introduced by the use of 
the followings: 
A. When one considers the requirements for a 
happy life, what is usually the first things t hat 
comes t o mind? 
B. Why can a person who is physically ~it attain 
success· in any line more quickly than one who 
is handicapped by poor health? 
c. Do you think a healthy child has a better chance 
of making a good school record than an unhealthy 
one? Can you sight some actual examples to 
illustrate. 
D. How do thoughtless pupils sometime endanger 
the health of others? 
E. Do you think it wiser to learn and observe the 
rules for keeping fit, or to wait until the 
body is in need of repair before giving it a 
thought? 
III. List on the blackboard the fundamentals essentials of 
IV. 
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good health, Direct the thinking of the group so 
that good health rules may come from the pupils 
rather than from the teacher. Mention the fact 
that excess in any thing may be harmful. The 
following rules are suggested: 
A. Proper foods 
B. Plenty of sleep 
c. Outdoor exercise 
D. Cleanliness 
E. Good habits 
Each child in. the class will make a list of all the 
aids to health and sanitation which the school offers. 
Compare the lists and copy the most complete one on . 
the blackboard. Discuss each aig separately, mention-
ing ways in which pupils should cooperate in its use • . 
The children will be encour~ged to express their 
thoughts. The following points are suggested merely 
for the teacher's convenience in directing the discus-
sion .. 
A. Physical examinations 
B. Physical education 
C. Cafeteria 
D. Heat and Ventilation 
E. Arrangement of Equipment 
F. Drinking fountains 
G. Cleanliness of the Building 
V. The pupils may spend part of the period making entries 
in their work-scrapbooks. 
SAFETY IN PLAY 
PREPARATION: 
Reports may be prepared on safety rules of certain leisure 
time activities and the significance of the rules. 
Suggestions for the students discussion: 
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I. What are some safety rules and their .significance 
pertaining to the following activities. 
A. Bicycling 
B. Motoring 
c. Playing in the commnni ty 
D. Hiking 
E. Making fires 
F. Swimming 
G. Playgrounds 
H. Playing on the farm 
II. What kind of accidents can be avoided in the home 
by observing rules of safety? Discuss safe work 
and play in the home. 
III. Discuss the dangers of hitch hiking on autos, truck, 
trains. 
IV. Relate and experience in which you avoided an accident 
by following a rule of safety. 
GOOD MANNERS IN PUBLIC PLACES 
Suggested Activities: 
I. Discuss with the class the following suggestions for 
courtesy in public places: 
A. On the street 
1. Refined persons do not eat, chew gum, talk 
or laugh loundly on the street. 
2. Thoughtful citizens do not throw trash or 
paper into the street. 
3. Always keep to the right, and do not walk 
more than three abreast. 
4. When a boy is with one or two girls, he 
should walk on the outside of the side 
walk. 
5. When you meet a friend, do not stop in the 
middle of the side walk to talk, but walk 
on in the direction in which he is going, 
or step to the edge of the walk. 
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6. If you accidentally collide with someone, 
say "excuse me" "pardon me," or "I'm 
very sorry." 
7. Boys should raise their hats to girls or 
older acquaintance. When the girl with 
whom he is walking speaks to someone, the 
boy should raise his hat. A boy lifts 
his hat to any girl or woman for whom he 
has done a favor, such as picking up a 
bundle she has dropped, offering her a::t 
seat in the streetcar, etc. He always 
lifts his hat when he says, "Excuse me" 
or "Thank you" to a woman. 
8. Young people $hould be quick to help 
blind or elderly people who need ~assist­
ance in crossing a street. 
B. Public Conveyance 
1. Girls and women always enter any conveyance 
before boys and men. 
2. A boy or man gets off a street car or steps 
out of an automobile first and is ready to 
assist the girl or woman to light. 
3. A boy or girl should always rise to give a 
seat to a much older person, a cripple, 
or a mother carrying a child. 
4. When standing in the aisle or a street ear, 
try to make it easier for the person who ~s 
attempting to reach the door. 
5. When on a stree~ car, do nothing which will 
make you conspicuous. 
6. It is very bad taste to talk and laugh loudly, 
chew gum, eat and attend to personal habits, 
such as manicuring the nailss. · 
C.Stores and places of Business 
1. Upon entering, hold the door for the person 
behind you. 
2. Women and girls precede men and boys in 
entering and leaving elevators. 
3. Avoid handling merchandise you do not intend 
to purchase. 
4. Wait your turn; do ,not push or shove your 
way to the counter, window, or elevator. 
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5. Thank the sales person or the business person, 
whether you succeed in obtaining what you 
want. 
D. CHURCH 
l. 
2 .. 
3. 
Endeavor to be prompt for ,church services. 
If late, -take a seat as quietly and incon-
spicuously as poss,ible. 
Never enter a room during prayer or while the 
Bible is being read. 
Be absolute_lY, quiet and atten:tiive in church~ 
Avoid whispering, rattling paper; wriggling 
about. 
Pupils Bibliography 
Allen, Betty, and Briggs, Behave Yourself, J. B. Lippincott 
Company, Chicago, 1937, Chapter 3. 
Bliss, Walter B., Personality and .Schools, Allyn and Bacon, 
Boston, 1938, Chapter 34. 
Clark, Mary E., and Quigely, Etiquette, Jr., I?oubleday, 
Doran and Company, Garder City, New York, 1931, Chapter 12. 
Goodrich, Lawrence B., Living With Others, American Book 
Company, New York, 1939, Chapter 8. 
Stevens-, William 0., The Correct Thing ,Dodd, Mead and Com-
pany, New York, 1935, Chapter 8. 
IMPROVING PERSONAL APPEARANCE 
Preparation: 
Short reports by individual children in groups followed by 
class discussion on the following subjects: 
1. 'I'he value of cleanliness. 
2. Appropriate school clothes and shoes. 
3. Caring for shoes and clothes. 
4. Importance of dressing for physical education. 
5. Bathing and taking showers at completion 
of physical education period. 
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6. Care of fingernails. 
7. Care of hair and arrangement. 
8. Care of teeth, etc. 
Equipment: 
Two large pieces of tag board for wall chart, red, blue, 
and gold keys, mimeographed charts for daily recording of inspec-
tions. (The child is given key, if he fails inspection, key 
must be placed on it's hangar on chart. ) 
Suggested Activities: 
1. Class discussion upon points child is to be graded. 
Listing of points on blackboard. 
A. Suggested points 
1. Clean, combed hair. 
2. Clean teeth. 
3. Clean fingernails and hands. 
4. Cleanliness of clothes and stockings. 
Pupils Bibliography 
Brockman, Mary, What is She Like? Charles Scribner's Sons 
New York, 1936, Chapter 7, e. 
Burham, Helen A., The Boy and His DailY Living, J. B. 
Lippicott Company, Chicago, 1935, Chapter 3. 
Cramption, C. Ward, The Boy's Book of Strength, McGraw-Hill 
Book Company, New York, 1936. 
Capen, Louis I., My Worth To the World, 
~barters, W. W. Smiley, et, a.l, Health Knowledge, The Mac-
Millan Company, New York, 1936. 
SPORTSHANSHIP 
Suggested Activities: 
1. As an approach to this subject, call on each child in 
the class to give his idea of the meaning of a"good 
sport". Briefly these definitions may be listed on 
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the blackboard, allowing the group to classify them 
as false ideas or true ideas of a good sport. 
Examples: 
A. False ideas of a good sport: 
1. One who will try anything once (Worit take 
a dare" idea.) 
2. One who will follow the gang in anything 
( "come on and be a good sport" idea.) 
3. One who plays to win, no matter what the 
coat, who will cheat or take unfair advan-
tage when not observed ("anything to win" 
idea.) 
B. True ideas of a good spo~t. 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
One who plays fairly at all times (who 
always give his opponent a square deal.) 
One who is a good team worker ( who does 
not play to the grandstand). 
One who can take orders and obey them. 
One who is considerate of others ( who 
does not "rub it in" when a teammate makes 
a blunder.) 
One . who does not lose his temper and quit 
when tlrlngs are going against them. 
One who can take deafeat as well as victory 
(who can congratulate the winner without 
making excuses for himself or blaming the 
officials for his defeat.) 
One who can win ·without boasting about it 
(who can say to the ~oser, "you certainly 
gave me a good fight. You will probably 
beat me the next time. '') 
One who plays for the fun of the game, and 
who does not hold a grudge after it is 
over. 
II. Some of the children will be allowed to give 
examples of poor sportmanship in athletic 
contests which they have witnessed. Rough 
playing, names and remarks hurled at oppo:p.ents 
and officials, etc.) 
III. The coach may be invited or some member of ·the 
high school athletic team to visit the class 
at this period and make a shprt talk of 11Good 
Sportsmanship." 
IV. 
v. 
VI. 
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The class may formulate a code of good sportsman-
ship. The class secretary and members of the 
program committee ma~ asked to ~rite ~o v~rious 
schools in other cit1es for cop1es of _the1r code. 
A week in advance ask the class to watch for news 
paper and magazine stories of good sportsmanship 
and be prepaeed to tell them to the class. They 
also may find such clippings for their work-scrap 
books. If the teacher thinks it will not destroy 
the initaitive of the other members of the group, 
he may have a committee appointed to be on a 
special lookout for such stories and to cite the 
findings to the class. This should serve as a 
constant reminder of the assignment. 
Discuss with the class some of the ways in wlrtch 
boys and girls may label themselves as good or 
as poor sports, at home and at work as well as 
play. Ask the pupils to tell what they think a 
good sport and a poor sport would so in a situa-
tion like the following: 
A. A seventh grade boy is reprimanded by his 
teacher. 
B • . One of your classmates makes a foolish bl~tnder 
in his recitation. 
c. The teacher leaves the room and places the 
puplls on their honor. 
D. The class is left in charge of a substitute 
teacher. 
E. A pupil is asked to take part in a home room 
program. 
F. You attend a football game in which a star 
player is injured and taken out of the game. 
G. The referee gives a discision in favor of the 
opposing team. 
H. ·while playing in a basketball game, you uninten-
tionally hit an opponent and the referee gives 
you a personal foul. 
I. A girl is asked to wash the dishes for her 
older sister who will be late to a party if 
she has to wash them herself. 
J. A boy fully expects to be elected captain of 
his football team but another boy is choosen. 
K. Two boys have to carry a load, one end which 
is heavier than the other. 
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Pupil Reference 
Stevens, William Oliver, The Correct Thing, Dodd, Mead 
and Company, New York, 1935, Chapter 10. 
SPORTS 
Suggestion For Student Discussion: 
I. What kind of active games, do boys and girls your 
age enjoy? 
II. What are some of the benefits from athletics? 
Discuss bodily development: respiration, digestion, 
circulation aided. 
Social development: Rules of the game, co-operation, 
with others, report for ability of the team and 
opponents. 
III. Character development: fair play, self control, 
good sportsmanship. 
a 
III. Name some physical activities like running and jump-
ing which are used in games. Discussion of lifting, 
throwing, climbing, swimming, reaching, ~icking. 
IV. How many skills in any of these activities help you 
in any dangerous situation? 
V. Nam_~ some competitive activities. Examples: athele-
tics, baseball, basketball. football, group games, 
ping pong, tennis. 
VI. What are some non-competitive activities? Discuss 
Camping gardening reading 
Clubs group-singing sight-seeing 
Crafts hiking and tr avel trips 
~---
Discussions hobbies picnics 
Dramatics plays nature study 
Folk-dancing parties playground 
activities 
more may be added to the list. 
VII. Which of these non-competitive activities are 
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especially co-operative? Discuss what is meant by 
co-operative activities. 
VIII.Discuss this statement: More co-operative activities 
and less of the competitive ones are necessary in 
this country. Competitive activity have been carried 
to excess. 
IX. Is it best to specialize highly in activity: Discuss 
X. Tell about contests of various kinds in which you have 
participated in. 
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RESUME OF lvORK 
Suggested Activities: 
I. The teacher will write on the blackboard a list of 
some achievements made by members of the class 
during the study, such as: 
A. Name of those who have been on the honor roll 
during the term. 
B. Names of those who have been present every day. 
c. Names of members of the group who hold important 
school offices. 
D. Names of those who are on an athletic team, news-
paperstaff, glee club, etc. 
II. The class will mention some things of which the home 
room group is not proud, such as: 
A. Number of pupils who have been sent to the office 
for discipline this term. 
B. Number who have had to appear before the safety 
counsil. 
c. Number who have refused to take part in home 
room programs. 
III. Discuss with the class the following QUestions: 
A. What activities of the home room .have you most 
enjoyed? Why? 
B. Which programs did you like most;, which did 
you like least? 
C. What suggestions can one make for improvement of 
our home room program? 
IV. Evaluation -of the program may be determined by giving 
the following test. The QUestions may be answered 
with one or tw·o words. 
A. What are the school Colors? 
B. How many teachers are there in this school? 
C. How many pupils are there enrolled? 
D. How many classrooms are there in this building? 
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E. Who is the president of your class? 
F. How many books may be taken from the library 
at one time? 
G. What is the fine for keeping a library book 
over time? 
H. What is the index to all books in the library 
called? 
I. According to parliamentary law, what motion do 
not require a second? 
J. What is the report which the class secretary 
reads at each home room meeting called? 
K. About how many hours of sleep are necessary 
for a eighth grade boy or girl? 
GOOD CITIZENSHIP IN SCHOOL 
Suggested Activities: 
I. This lesson will be introduced by discussing the 
following points. 
A. Have you heard people say that they do not 
like to live near a school building? Why 
do they feel this way? Have you seen boys 
and girls display their poor school citizen-
ship to the neighbors of the school by 
stealing their flowers and fruit, by making 
a great deal or noise, by throwing rocks 
and breaking windows, by scattering papers, 
by walking on the grass, by teasing small 
children, by marking on cars parked in front 
of the homes, etc.? 
B. What are the evidence of good school citizen-
ship? Add others to the list below: 
1. He uses school property and equipment 
properly. 
2. He co-operates with teachers, student 
officers. and classmates. 
3. He is courteous at all times. 
4. He boosts the interest of the school; 
5. He obeys all the rules and regulations of 
the school, not just the ones which he 
wishes. 
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II. The teacher may have each child draw from a box 
a folded slip of paper on which a question is 
written. Each one in turn may read and answer 
his question before the class. The cases stated 
may be real or imaginary onea·, but they will be 
planned to fit the needs of this particular group. 
III. The characteristics necessary to make a good 
school citizen will be discussed by the group. 
Each child will be asked to make a list of ten 
per cent for each question if his citizenship 
is satisfactory. A proable score of seventy-
five percent .would be considered good. The 
teacher will ask those pupils who find them-
selves not very good citizen to concentrate on 
the points in which they are low and rank them-
selves later. 
CHARACTER TRAITS 
Suggested Activities: 
I. The teacher will explain to the class that character 
is what a person really is, not what he appears to 
be. The difference between character and personality 
will be shown that it is possible for one to have 
bad character and yet have a pleasing personality. 
Personality .means outward appearance, while charac-
ter means the some total of One's innate character-
istics. 
The following group of character traits may be 
placed on the blackboard to be studied and observed 
in the children themselves .and in others during the 
following week: 
A. Honesty 
B. Reliability 
c. Truthfulness 
D. Loyalty 
E. Self-respect 
F. Self-confidence 
G. Self-Control 
H. Unselfishness 
\ 
e 
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I. Initiative 
J. Courage 
K. Obedience 
II. · One of the following quotations will be placed 
on the blackboard each morning of the week. 
A. "A man's success in life depends more upon his 
Character than upon his talents or his 
genius." --Horace Mann 
B. "Reputation is what men and women think of us; 
character is what God and the angels know 
of us." --Selected 
C. "An honest man is the noblest work of God." 
--Pope 
D. "Tell the truth and you wont have to remember 
what you said. n --U_?known ·· 
.E. "A great deal of talent is lost in the world 
for the want of a little courage."--Sidney 
Smith 
III. Discuss with the class the following character traits 
which are to be noticed in themselves and their 
classmates during ·the coming:week: 
A. Honesty 
B. Reliability--
c. Truthfulness 
D. Loyalty 
E. Courage 
F. Obedience 
G. Perseverence 
H. Industry 
I. Iniative 
J. Uns·elfishness 
K. Self-control 
L. Self-confidence sto Unj 1'5J ty 
H. Self-respect Scb. ol ct E.c.ae!l-.. 1 .:> ' 
... Librm·y 
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IV. The teacher will ask the children to talk to some 
successful business perso~ in his family or in 
the neighborhood~ inquiring . of him the reason for 
the promotions which he has received· from time to 
time. The pupils will be asked to write - there-
sults of these interviews in their work scrap-
books, and report them to the class at the next 
meeting. 
RESUME OF WORK 
Suggested Activities: 
I. Time will be taken to give credit to those pupils 
who have achieved any s.pecial distinction during 
the past lessons. The teacher will try recognize 
all efforts and attainments. The work of all 
officers, committees a.nd children will be praised 
who have demonstrated helpful iniative. 
II. The teacher will try to learn from the class which 
of the subjects and activities of the home room 
guidance lessons they have enjoyed least. Suggestions. 
from members of the class may _help the teacher make 
the future lessons more interesting and helpful to 
the class which is to follow. 
III. The effectiveness of the program may be determined 
by giving the following test: 
A. Name two outstanding citizens of your city. 
B. When introducing a man and a woman whose name 
should be called first? 
c. What should you do when and older person enters 
a room. 
D. When should a boy lift his hat? 
E. Name five traits which you consider necessary 
to a good personality. 
F. What characteristics does a pupil possess when 
he can see things that need to be done without 
being told? 
G. Name five things which one can do in order to 
have more friends. 
H. What are some evidence of a good citizen? 
I. \~en i s a boy expected to shake hands? 
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BIBLIOGRAPHY (ANNOTATED) 
For The Teacher: 
Adams, Fay, Educating American Children, New York, Ronald Press 
Company, 1946. Chapter IV is a good overview chapter on 
unit work. 
Adams, Fay, The Initiation f an Activit 
School; Contribution to Education, No. 
Teachers College, Columbia University, 
c 
An Pnalysis of difficulties in beginning an activity pro-
gram with suggested solution. 
Burton, William H., The Guidance of Learning Activities, New York, 
Appleton-Century-Croft, Inc.,l944. Chapter 9 and 10 should 
be read for a thorough orientation into unit teaching. 
Department of Supervision and Curriculum Development, Group Plan-
ning in Education, 1945 Yearbook ( Washington, D. c., 
National Education Association, The Department, 1945, 156 pp. 
many excellent descriptions of teacher pupil planning. 
Fredrick, Robert W., et. a.l. Directing Learning, New York, Appleton-
Century-Crofts, Inc., 1938, Excellent for mat~rial on 
directing study. 
Giles, H. H., Teacher Pupil Planning, New York, Harper and Brothers, 
1941, 395 pp. Excellent for teacher pupil planning. 
Hildreth, Gertrude, Child Growth Through Education, New York, Ronald 
Press CO., 1948. Chapter II to VI are helpful in building 
a U{li t. 
Hockett, John A., Modern Practices in the e·lementary schools, Boston, 
Ginn and Company, 1943, Chapters II to VII are helpful in 
building unit. 
Hopkins, Thomas, What are the Essential, Teachers College Record, 
Vol. 46, May 1945, pp. 493 to 500. Eleven essentials, each 
a quality in life of the individual. 
Hopkins, Thomas, Interaction, Boston, D. C. Heath Company, 1941 
490 pp. Excellent for those interested in experience units. 
Jersild, Authur T., Child Development and the Curiculum, New York 
Bureau of Publications, Teachers College, Columbia Univer-
sity 1946, 274 pp. Use for general concepts of interest 
and needs of children at various levels. · 
LanE!, Robert, The Teacher in the Modern Elementary School, Boston, 
Houghton Mifflin Company, 1941. Chapter V to X. Valuable 
for illustration and general principles. 
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MaComber, F, G., Guiding Child development in Elementary Schools, 
New York, American Book Company, 1941. Chapter II to v, 
Contains description of unit, and excellent material 
on selection, planning, and guiding units. 
Melvin, A. Gordon, The Activity Program ( New York, The John Day 
Company, 1936. Chapter X to XVI contains a discussion 
of classroom procedures. 
National Society For the Study of Education, Child Development and 
the Curriculum, Thirty eighth Yearbook, Part I Bloomington, 
Ill., Public School Publishing Company, 1939 • .. One of the 
best single source for comprehensive summary of reseach 
in the field of child development, having implication for 
the CUJlricull:UJl. 
Noar, Gertrude, Freedom To Live and Learn, .. Philadelphia, Franlin 
Publishing Company, 1948, 159 pp. Valuable in teacher 
pupil planning, execution and evaluating of experienc e 
units. 
Parker, J. Cecil, Expe~ience to Meet Goals, Educational Leadership 
Vol. 6, Jan. 1949, pp. 199 to 203. Helpful for evaluat-
ing experiences. 
Richardson, H. D., What is a Good Unit? Curriculum Journal Vol. 
14, April 1943, pp. 178-180. Provides a check list for 
evaluating units. 
Smtth, Donald V., Live and Learn,New York, Charles Scribner's Sons, 
1938, Chapter V discusses planning suitable for the 
beginner. 
Strickland, Ruth, How to Build a Unit of Work, Washington, D. c., 
U. s. Office of Education, 1946, 48 pp. Bulletin 1946, 
Wofford, 
No. 5. Useful for classroom teacher, contrast differences 
on primary and intermediate levels. 
Kate, Teaching 1n the 
Millan Company, 1946. 
the small school, and 
units. 
Small Scbgol§,New York, The .Hac-
Chapter IV discusses scheduling in 
Chapter V is a brief ·treatment of · 
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School and ;College Service, 1935, 128 pp. 
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Pierce, Beatrice,IT's More Fun Wben You Know The Rules, New York, 
Farrar and Rhinehart, Inc., 1935, 271 pp. 
Pitkin, Walter B., How We Learn, New York, McGraw-Hill Book Co., 
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FINAL TEST 
In order to determine the effectiveness of the program, the 
following test may be given. (The best one of the three answers 
may be used). 
Test 
Indicate answer by an"X" placed in th~ proper parenthesis. 
1. Your first duty as a Junior high school is 
( ) to consider the rights of others. 
( ) to learn as muc~ as possible. 
( ) to protect the school property. 
2. The chief aim of education should be to heJ.p one 
( ) to improve himself. 
( ) to earn more money. 
( ) To enjoy his leisure more fully. 
3. Statistics show that the average earnings for a life time are 
greatest for 
( ) the junior 4igh school graduate. 
( ) the senior high school graduate. 
( ) the college graduate. 
4 . Jobs held by "drop-outs" from junior high school are character-
ized by 
( ) good wages. 
( ) very little possibility of advancement. 
( ) Large demand. 
5. I n choosing high school courses, a pupil should consider the 
subjects which are 
( ) best suited to his interest an appitude. 
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( ) easiest 
( ) chosen by his friends 
~ 6. Sujects which must be taken by all pupils of a school are 
called 
( ) electives. 
( ) required work. 
( ) credits 
7. The home room should be organiz ed for 
( ) Special events 
( ) Special holidays. 
( ) To develop and use special interest of the group. 
8. What school regulations do you think are most frequently 
broken? 
( ) Absence. 
( ) Tardiness. 
( ) Permission to leave school. 
9. The annual event that the ~lee Club takes part in each 
year is 
( ) Assembly 
( ) The senior play. 
( ) Graduation 
10. We have clubs in our school to develop 
( ) Exhibition of hobbies. 
( ) Skil lS . 
( ) Special abilities, imagination and creative ability. 
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11. Parlia~entary law is a recognized form of 
( ) stating a question 
( ) seconding a motion 
( ) conducting a business meeting 
12. A.bsence affect the work of an individual by causing 
( ) low interest 
( ) Quality of dependability 
( ) Low grades and failure in school work. 
13. If you were looking for a book in the library you would use 
the 
( ) Card catalogue 
( ) Call number 
( ) Reference books. 
14. A good habit to develop in studying is to have a 
( ) A radio playing 
( ) Use of a dictionary 
( ) Have a definite time to study 
15. ~~en a boy is walking with one or two girls, he should walk 
oot~ 
( ) Inside of the girls on the walk 
( ) Between the two girls 
( ) Outside of the two girls on the walk 
16. Place an X in the block that you consider poor sportsmanship. 
( ) One who can take orders and obey them. 
( ) One who plays for the fun of the game. 
( ) One who plays to win, no matter what's the cost. 
17. Place an X in the block that you consider good sportsmanship. 
( ) One who will tollow the gang in anything. 
( ) One who wont take a dare 
( ) One who is a good team worker. 
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18. The subject in which the greatest number of credits is 
required for graduation from high school is 
( ) Mathematics 
( ) Social Studies. 
( ) English. 
• 
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